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ABSTRACT
Objective: To examine the impact of self-esteem, social support, and academic performance of male and female undergrad-
uate medical students 

Materials and methods: A correlational study was conducted among students at Khyber Girls Medical College, utilizing vari-
ous instruments and scales to achieve the study’s objectives.

Results: The frequency of males and females was equal in the study, while variables such as self-esteem and academic 
performance showed a weak correlation with academic performance. On the other hand, social support showed a strong 
positive correlation with academic performance. 

Conclusion: Self-esteem and social support are highly individual phenomena, with social support playing a key role in en-
hancing academic performance.
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INTRODUCTION 
Self-esteem has become a household term today. 

Teachers, parents, therapists, and others focus on boost-
ing self-esteem, believing that high self-esteem leads to 
many positive results. Academic failure and dropout are 
widespread challenges in most education systems world-
wide. Social support plays a crucial role in encouraging 
learning and perseverance. When students sense support 
from peers, family, institutions, and teachers, they typical-
ly exhibit greater motivation and achieve impressive aca-
demic success more easily. Social support is considered 
a valuable resource for managing stress and meeting the 
demands of school or university. It directly increases moti-
vation and engagement in learning activities. People have 
devoted considerable attention to the quality of life in their 

pursuit of overall well-being. 

Additionally, improving the well-being of citizens 
is a key government goal. Therefore, the quality of life, 
which is an individual’s overall assessment of their life, 
is of great interest to researchers, policymakers, and the 
public 1. Although previous research has examined differ-
ent socioeconomic groups, there has been a limited focus 
on the quality of life among university students, who are a 
crucial group in most societies 2. This represents a critical 
research gap because, during their young adulthood, uni-
versity students go through significant transitions marked 
by change, confusion, and exploration, and the choices 
they make during this time can have lasting effects 3. Fur-
thermore, due to their relatively limited social experience, 
university students generally have lower self-awareness 
and psychological resilience compared to employed indi-
viduals, making them more susceptible to psychological 
problems 4. 

Previous studies have shown that the quality of life 
of university students predicts dropout or withdrawal 5 and 
significantly impacts their subjective well-being 6, as well 
as their physical and mental health 7. Therefore, students’ 
quality of life is a significant concern 8. Academic failure 
and dropout are widespread challenges across all levels 
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of education in most countries. Research so far has high-
lighted various aspects of this widespread issue. On the 
one hand, some researchers suggest that social support 
is a key factor in promoting learning and persistence. In 
fact, they have found that when students perceive support 
from peers, family, institutions, and teachers, they tend to 
be more motivated and achieve academic success more 
easily 9.

Many teachers and some scholars have empha-
sized the role of student motivation and engagement in 
improving academic performance, supported by empiri-
cal findings 10. This evidence highlights one aspect at a 
time. However, theoretical models that address this topic 
tend to be more comprehensive and suggest that social 
support enhances students’ motivation and engagement, 
which then promotes better performance throughout 
the process. Self-esteem refers to an individual’s overall 
self-evaluation of their abilities 11. 

It is through self-evaluation and descriptive con-
ceptualization that people form and maintain their self-per-
ceptions. In this context, self-esteem refers to an individ-
ual’s personal assessment of their own worth and value. 
Self-esteem reflects the degree to which a person “sees 
him [her] self as a competent, need-satisfying individual” 
12; therefore, a person with high self-esteem has a “sense 
of personal adequacy and a sense of having achieved 
need satisfaction in the past” 13. Besides representing a 
cognitive perception of oneself, self-esteem also includes 
an emotional component—people with high self-esteem 
tend to like who and what they are 14. 

Therefore, people with high global self-esteem 
tend to agree with statements such as “I am a person of 
worth, on an equal plane with others” and “I am satisfied 
with myself” 1. 

The self-esteem construct is typically viewed as a 
hierarchical concept. As such, it exists at various levels of 
specificity, often seen as global and task- or situation-spe-
cific self-esteem 15. As a multifaceted view of the self, 
scholars generally agree that self-esteem can also devel-
op in relation to several other dimensions (e.g., the social, 
physical, academic, and moral self) 12. To date, most of our 
understanding of self-esteem in general and in the work 
and organizational context comes from research focused 
on global (chronic) self-esteem 16. However, research con-
centrating on an organization-based view of the self has 
begun to appear.

Before the 1970s, interest in gender differences 
in academic performance centered on the idea that girls 
were outperforming boys in reading during the elementa-

ry school years 17. Girls generally performed better than 
boys in reading and related subjects throughout elemen-
tary school and into adolescence 18. By the 1970s, focus 
shifted to the possibility that boys were excelling over 
girls in Math and Science, especially during adolescence. 
However, boys have rarely been found to outperform girls 
in Math and Science grades, even during adolescence; in 
fact, girls often perform better than boys 18.

Regarding self-esteem, many researchers have 
found that males generally have higher levels of self-es-
teem compared to females 19, suggesting that males tend 
to have higher self-esteem. Gender differences across 
various personality aspects were identified, with a slight 
advantage for males (d=.10)20, and this finding was com-
pared to another analysis, which also found a subtle 
advantage for males (d=.12)21. Before the advent of me-
ta-analysis, studies on gender differences in self-esteem 
suggested there was no consistent difference; however, 
their reasoning varied 22. Nonetheless, some researchers 
found no gender differences in self-esteem 23.

Since academic performance and self-esteem de-
velopment are crucial for an individual’s future and per-
sonal growth, it is essential to examine the relationship 
between these variables. Generally, there are meaningful 
connections among the four variables: family functioning, 
social support, academic performance, and self-esteem. 
Previous research has shown that these variables are in-
terconnected, with family functioning and social support 
being linked to both self-esteem and academic perfor-
mance. Additionally, past studies have identified signifi-
cant gender differences in educational performance and 
self-esteem. Typically, males tend to outperform females 
academically and also report higher levels of self-esteem 
compared to females.

Social support enhances students’ self-esteem, 
which, in turn, promotes their academic achievement 
and relieves their emotional exhaustion. Self-esteem is 
an overall appraisal of oneself, reflecting the attitudes one 
holds toward oneself 24. Social support can promote stu-
dents’ appraisals of self-worth and appreciation of their 
own capacity 25, which in turn helps them perform better 
in academic contexts 26. Therefore, we expect that social 
support improves students’ academic achievement by en-
hancing their self-esteem.

MATERIALS AND METHODS
This research is a correlational study conducted 

at Gajju Khan Medical College in Swabi, using simple ran-
dom sampling with a sample size of 170. Both males and 
females were included in the study. All participants were 
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between the ages of twenty and thirty years; students 
who did not submit their questionnaires by the deadline 
were excluded. The Rosenberg Self-Esteem Scale and the 
Multidimensional Scale of Perceived Social Support were 
used to assess self-esteem and social support, respec-
tively, and were correlated with academic performance. 
For data entry and analysis, the Statistical Package for the 
Social Sciences (SPSS) version 27 was utilized.

RESULTS
Table 1 presents the number, frequency, and per-

centage of the data sample, broken down by gender dif-
ferences.

Table 2 presents the mean, Standard deviation, 
frequency, and Pearson correlation between the selected 
variables. 

Self-esteem has a weak positive correlation with 
academic performance (r =.038).

Table 3 shows the mean, Standard deviation, fre-
quency, and the Pearson Correlation between the select-
ed variables. 

Social support has a strong positive correlation 
with academic performance (r = .899). 

was selected, consisting of 85 males and 85 females, with 
ages ranging from 20 to 30 years. The Multidimensional 
Scale of Perceived Social Support (MSPSS) was used to 
assess social support among participants. MSPSS is a 12-
item tool designed to measure perceived social support 
from three sources: family, friends, and significant others. 
The scale evaluates the extent to which respondents per-
ceive support from each source and includes three sub-
scales: family (items 3, 4, 8, 11), friends (items 1, 2, 5, 6, 7, 
9, 12), and significant others (items 1, 2, 5, 10).

Hypothesis No. 1 was that students with high 
self-esteem would have higher academic performance. 
The results in Table 2 indicate that a relationship exists 
between self-esteem and students’ academic achieve-
ment; however, this relationship is very weak, suggesting 
that students’ scores are not significantly affected by their 
self-esteem, whether it is high or low, but instead that it 
has a mild influence on their grades. These findings are in-
consistent with studies that explain how negative feelings 
about oneself and experiences of failure affect self-esteem 
30. Hypothesis No. 2 was that students with more social 
support would have higher academic performance. The 
results in Table 3 suggest a significant positive correla-
tion between social support and academic performance, 
indicating that students with greater social support, such 
as family, friends, and significant others, tend to perform 
better academically. These findings align with studies con-
ducted by different researchers, which also state that so-
cial support has a significant effect 31, 32.

The findings of this study contribute to the limit-
ed body of research that has investigated the relationship 
between self-esteem and social support and its impact 
on students’ academic achievement. As one of the early 
empirical studies in the area of student self-esteem, this 
study broadens and deepens our understanding of the 
practical role of social support in research. The findings 
support and expand existing knowledge in this field. Ad-
dressing the research hypotheses, the study identifies and 
recommends additional areas for future research. Past re-
search has focused on self-esteem itself; however, most 
studies have been conducted in Western countries with 
individualistic cultures, rather than in collectivistic cultures. 
This was the gap in previous research. To the researcher’s 
knowledge, no studies are available in the context of Pa-
kistan. Many studies have been conducted on the general 
population in Pakistan, but not specifically on students in 
any medical college. Therefore, it was necessary to study 
this population. The current research included male and 
female students from GKMC, Swabi, to fill this gap.

Like any other academic research, this study has 

Table 1: Gender distribution of participants in the study

Gender Frequency Percentage Valid Percentage

Male 85 50.0 50.0

Female 85 50.0 50.0

Total 170 100.0 100.0

Table 2: Mean, Standard deviation, frequency, and Pearson 
correlation between self-esteem and academic performance 

Variables M SD f P

Self-esteem 22.37 4.086 170 .038

Academic 
performance

70.17 11.92 170 .038

Table 3: Mean, Standard deviation, frequency, and Pearson 
correlation between social support and academic perfor-

mance 

Variables M SD f P

Social support 62.09 13.95 170 .899**

Academic 
performance

70.17 11.92 170 .899**

Note. ** Correlation is significant at the 0.01 level (2-tailed).

DISCUSSION
The objective of this study was to investigate the 

impact of self-esteem and social support on GKMC stu-
dents and to examine their relationship with academic 
performance among both male and female students. This 
research is quantitative. A sample of 170 GKMC students 
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some limitations. These limitations can be grouped into 
two main categories: those related to the research meth-
odology and those affecting the generalization of the find-
ings. Limitations also include the fact that participants are 
from a specific medical college, GKMC in Swabi. Addition-
ally, participants may have responded in a biased manner. 

CONCLUSION 
Self-esteem and social support are both highly in-

dividual phenomena. The results of the present study show 
that both self-esteem and social support are related to stu-
dents’ academic scores. Compared to self-esteem, which 
showed a weak correlation with academic performance, 
social support has a robust correlation with the educa-
tional performance of GKMC students. Students with high 
social support tend to perform better and achieve high-
er marks in their academic careers. They are expressive, 
original, intuitive, introspective, and value certain qualities. 
Students with low self-esteem are not severely impacted 
in their grades but are mildly affected, whereas those with 
high self-esteem show a very weak positive correlation. 
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